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HUMANIZACIA A GEOGRAFICKA EDUKACIA

Alena MADZIKOVA

Abstract: The paper deals with the question of humanization process in geographic edu-
cation which is frequently disscussed and evaluated recently. In the first part of the paper some
starting points of the concept of humanization are presented. Humanization is understood as
a complex process containing different sides of education (contents, aims, methods and orga-
nization, relationship between teacher and pupil). The main attention is paid to some specific
features of realization of this process in geography teaching. It can be found a lot of possibi-
lities how to transform geography teaching in schools, how to humanize geographic educa-
tion. Some examples and experiences from the Slovak school system are provided in the second
part of the paper.

Key words: humanization of education, geographic education, traditional teaching, trans-
Jformation of geography teaching.

UvoD

Spolo¢ensko-politické zmeny na prelome 80-tych a 90-tych rokov, ktoré zasiahli Sloven-
sko a krajiny byvalej vychodnej Eurdpy, znamenali prelom aj v rozvoji vychovy a vzdelava-
nia (edukécie) v tychto krajinach. V konfrontécii s demokratickymi a humanisticky zameranymi
skolskymi systémami zapadnych krajin sa zaali vyraznym spésobom transformovat' aj dovtedy
platné principy v naSom Skolstve kopirujice vtedajSie nosné spolo¢ensko-politické dogmy
(uniformita, tedria jednotnej $koly, centralizicia, direktivnost’). Otvoril sa tu novy priestor na
slobodny prienik a implementaciu novych idei, pedagogickych a filozofickych koncepcii a §k6l
rozvijanych v Skolskych systémoch vyspelych krajin sveta. Jednou z najfrekventovanejsich tém
v ivahéch o transformaécii §kolstva a edukéicie sa stala humanizacia a uplatiiovanie humanis-
tickych pristupov. Této téma sa javi ako vysoko aktudlna aj vo vztahu ku geografickej eduka-
cii. V prispevku sa zamy$l'ame nad tym, ¢i a ako sit humanistické pristupy aplikované vo
vyucovani geografie. Ked'Ze humanizacia je proces komplexny a mnohostranny a st v iom
zahrnuté v3etky stranky edukécie (ciele, obsah, organizacia a metddy vychovy a vzdelavania,
interakcie ucitel-Ziak), v prispevku si véimame len parcidlnu problematiku humanizacie obsa-
hu vzdeldvania so zameranim na geograficku edukaciu na naich zakladnych a strednych sko-
lach.

KRITIKA TRADICNEHO VYUCOVANIA A HUMANISTICKE PRISTUPY
Podl'a I. Tureka (1997) sa kritika tzv. tradi¢ného vyu€ovania sustred'uje na kritizovani jeho

transmisivnosti (odovzdavani poznatkov v hotovej, ucelenej, kone¢nej podobe). Hlavnymi
vyucovacimi metédami boli infomativno-receptivne a reproduktivne metddy — vyklad, vysvet-
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Tovanie, vyklad, prednaska, demonstracia resp. cvicenie, rieSenie tloh. Obsah uéiva bol vyrazne
predimenzovany, o si vyZadovalo prevazne pamit'ové uéenie a mechanické reprodukovanie
poznatkov vedice k jednostrannému rozvijaniu pamit'ovych vykonov a na druhej strane
k potlaéaniu rozvoja ostatnych stranok osobnosti. Celkovy charakter takejto koncepcie Skol-
stva veduce] k pasivite a reproduktivnosti, k vychove tzv. priemerného Ziaka sa stal v novej
spologenskej atmosfére 90-tych rokov netinosnym.

Prienik humanizaénych tendencii do vychovy a vzdeladvania na Slovensku je vyrazom rie-
Senia istej krizy nasho Skolstva, v ktorom sa po rokoch socialistickej orientacie a permanent-
nych reforiem Skolského systému ocitlo a rovnako je aj reakciou na vyvojové tendencie
vzdeldvania vo svete, ktoré je prevazne zamerané na rozvoj osobnosti a uplatiiovanie humanis-
tickych principov pri realizacii tohto procesu. Mnohé z tychto tendencii viak nie su nasej
pedagogike a 3kolstvu cudzie. Ich rozvijanie je spojené s medzivojnovym obdobim, kedy sa
myslienky vychéadzajice z pedocentrizmu a pocetnych reformnych §kél propagovali aj v naSich
podmienkach.

Humanizaciou vychovy a vzdeldvania sa od poc¢iatku 90-tych rokov zaoberd mnoho peda-
gogov (M. Zelina, 1993, 1994, 1. Pychové, 1990, S. Svec, 1991, 1993, E. Walterova, 1993, B.
Kosova, 1995 a d'alsi). Vo vieobecnosti je humanizdcia vzdelavania analyzovana ako snaha
o0 ,,poludstenie vzdelavania, pribliZzenie vzdelavania I'udskej podstate, prirodzenosti, tizbe byt
&lovekom so vietkymi atribtitmi, ktoré fenoménu I'udstva prislachaju (E. Walterova, 1991).
B. Kosova (1995) pod humanizaciou vychovy a vzdelavania rozumie proces zmien, ktory ma
styri dimenzie: vzt'ahovi (zmena postojov subjektu vychovy k vychovavanym), ciel'ovi (nové
smerovanie vychovy a vzdeldvania), obsahovi (transformacia obsahu vychovy a vzdelavania)
a procesualnu dimenziu (Uprava podmienok a prostriedkov vychovy a vzdeldvania). Uvedena
autorka sa rovnako zaoberala aj analyzou pojmu humanisticky pristup vo vychove a vzdelavani,
ktory je podl'a nej charakterizovany tictou k osobnosti diet'at’a, uznanim jeho hodnoty ako
cloveka, ktory si ako taky zasluhuje pozornost' 1 dostojnost’ bez ohl'adu na jeho momentélny stav.
Jeho uplatiiovanie v edukaénej praxi by sa malo opierat’ o nasledujice Styri principy:

1. jedine¢nost ako ciel i podmienka vychovy

2.  sebarozvoj ziaka

3.  celostnost rozvoja osobnosti

4.  priorita vzt'ahovej dimenzie v konkrétnom Zivote ¢loveka (B. Kosova, 1995).

Aplikdciou humanistickej vychovy v podobe tzv. stratégii a metod sa zaoberal M.Zelina
(1993), ktory ich sformuloval do nasledovnej podoby: inovacia filozofie Skoly, nové defino-
vanie postavenia ziaka a ucitel'a, novsie ciele §koly; vychova k l'udskym pravam, pravam die-
t'at'a; zmena vzt'ahu uéitel-Ziak, modifikacia §tylu interakcie uéitel-Ziak; stimulicia Ziakov ku
kladeniu otazok; sistredenost’ vychovy na osobnost’ diet’at’a; potladovanie totality uditel'a na
hodine; ziskavanie samostatnosti a nezavislosti Ziakov vo vychove a na vyu€ovani; oslobode-
nie od fyranie chyb; zvrhnutie zat'aZe memorovania vedomosti; riadenie sa vlastnou motivaciou;
obmedzenie suverénneho postavenia uéebného textu; odstranenie stresu z vyudovacich hodin;
zniZenie dorazu na dosahovani vykonov a zvySenie dérazu v prospech zaujimavosti edukaéného
procesu a v prospech zaZitkovej sféry; humanistické spréavanie sa k ziakom so slabsim prospe-
chom; rozvijanie hodnotiaceho myslenia; rozvoj kreativity. Z pohl'adu pedagogickej praxe sa
s velkym ohlasom stretol model tvorivo-humanistického vyucovania (M. Zelinova, M. Zelina,
1994), ktory predstavuje ucelent stratégiu uplatfiovania humanistického vzdeldvania v praxi.
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Rovnakej problematike je venovana aj praca 8. Sveca (1993), ktory model humanistickej
vyucby resp. humanisticky orientovanej vyucby chape ako neuzavrety kategoridlny systém
znakov a prejavov vyucovaco-ucebnych ¢innosti a uvadza desat’ jeho charakteristik. Obidva
modely zhodne akcentuji vyznam afektivneho pésobenia resp. rozvoj nonkognitivnych funk-
ClL

HUMANIZACIA OBSAHU VZDELAVANIA A GEOGRAFICKA EDUKACIA

Medzi najéastejSie kritizované prvky v doterajSom obsahu vzdelavania patri prenikanie
scientistickych prvkov, a to najmi v modeli nasej vzdeldvacej ststavy, ktory bol realizovany
od roku 1976 (L.Held, B. Pupala, 1993). Geografia (ale aj d'al$ie vyu€ovacie predmety na
zakladnej a strednej $kole) ako vyucovaci predmet kopirovala pojmové Struktiury vedného
systému geografie a najmé v po¢iatoénom geografickom vzdelavani v 5. roéniku zakladnej skoly
bol jej obsah presyteny odbornymi pojmami, ¢o znacne pret’azovalo ziakov a ¢ast’ z nich, najméa
tych menej Sikovnych, aj demotivovalo . Vel'mi vystiZne tento trend charakterizovala E. Wal-
terova, ktord zddraznila, Ze , kurikuld kopirujuce systém vied maju vlastnosti storoéného vla-
ku s parnou lokomotivou, ktory nitime premavat po elektrifikovanej trati do blizsie neuréenej
stanice. Na svojich zastavkach nabera novy a novy naklad, pre ktory v8ak uz nie je miesto
v starych vagonoch, a ktoré sa Casto so starym nékladom neznéZaju™ (E. Walterovd, 1991, s.
331). Pre Ziaka je takto koncipovany obsah neatraktivny, prili§ abstraktny, citovo a hodnoto-
vo sterilny. Poznatky su roztrieStené, nedari sa syntéza , pochopenie celku. Vo vychodiskéch
k naprave tohto stavu sa podl'a B. Kosovej (1995) zdoraziiuji rozne aspekty, z ktorych vybe-
rame nasledujtce :

a) redukcia obsahu, odstranenie encyklopedickosti a verbalizmu, predimenzovanosti a roziries-
tenosti — snahy o vymedzenie povinného zavizného uéiva (navrhy vzdelavacich Standardov)
atzv. nepovinného uciva, ktoré by respektovalo a d'alej rozvijalo zaujmy Ziakov a ich pro-
fesionalnu orientaciu;

b) respektovanie prirodzeného vyvinu deti — vo vyuéovani sa opierat’ o skusenosti deti;

¢) poziadavka zmysluplnosti obsahu vyucby — spitost’ u¢iva s kazdodennym Zivotom deti;

d) presun od teoretickej k praktickej vyucbe — redukcia poznatkov naroénych na pamat’,
zavadzanie ¢innostného ucenia, rozvoj tvorivosti, kultivacia postojov a schopnosti diet’a-
t'a vo vzt'ahu k sebe, k I'ud'om a k svetu.

V d'al3ej ¢asti prispevku sa budeme venovat analyze tychto aspektov vo vzt'ahu k procesu
humanizicie v geografii.

Medzi zdvermi z vedeckej konferencie venovanej perspektivam rozvoja vzdelanosti , ktord
sa konala v Preove v roku 1998, sa zdéraziuje, Ze humanizacia nemoze byt dosledne uplat-
fiovand pri realizacii centralne stanovenych a preplnenych uebnych planov a uéebnych osnov.
Tie totiZ nevytvaraji priestor pre rozvoj myslenia, tvorivosti, schopnosti a zdujmov ziakov. Je
preto potrebné vytvarat’ podmienky pre autonémne vypracovavanie uéebnych planov a osnov
(Zbornik...). Zmeny v pristupe k uéebnym planom a u¢ebnym osnovam sa zaéinaji realizovat’
od po¢iatku 90-tych rokov. Pozitivnym prinosom je zvySovanie spoluicasti pedagogicke;
verejnosti na ich tvorbe, aviak. tempo uvédzania tychto zmien do praxe je pomalé so zacho-
vanim povodnej funkcie uéebnych planov a osnov — centralne regulovat’ vychovu a vzdelava-
nie, U¢ebné osnovy geografie (zemepisu) na zékladnej skole boli inovovavé v roku 1997,
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pri¢om v nich nachddzame niektoré progresivne prvky v prospech liberalizacie a vy3iej mie-
ry participacie ucitel'ov pri ich tvorbe a realizécii (orientaény pocet vyucovacich hodin pre
jednotlive tematické celky v ro¢niku, zoradenie preberanych tematickych celkov podl'a vybe-
ru uéitel'a, vol'nost’' vyberu obsahu v tematickom celku miestna krajina a pod.). Ako staré bo-
lest’ ucebnych osnov vystupuje explicitné aj implicitné zdéraziiovanie priority kognitivnych
ciel'ov pred afektivnymi (L. Balint, M. Nogova, 2000), ¢o nezodpoveda ani koncepeii huma-
nizicie edukacie. Problematika liberalizacie a autonémneho vypracovavania u¢ebnych osnov
a planov uzko stvisi s problematikou navrhu a overovania vzdelavacich §tandardov z jednot-
livych predmetov. Prace nad Standardami z geografie sa zacali v rokoch 1991-92, v skolskom
roku 1994-95 bol vypracovany tandard pre geografiu na zakladnych skolach, o dva roky neskor
aj pre gymnézié so Stvorroénym $tidiom. Standardy sa overovali v praxi, pre uéebny predmet
zemepis na zakladnej Skole bol $tandard aj schvéleny, pre geografiu na strednych skolach
doposial tento proces nebol ukonéeny. Tento zavizny pedagogicky dokument plni regulativ-
nu funkeiu, avSak podobne ako ucebné osnovy aj tento dokument sa zameriava na meranie a
testovanie vystupov len v oblasti kognitivnej.

Mnohi ucitelia geografie aj nad’alej chapu ako zdvizny obsah a rozsah geografickych po-
znatkov to, ¢o sa nachadza v ucebniciach. Aj napriek tomu, Ze nové uéebnice geografie pre
zékladné aj stredné skoly postupne vydavané po¢nuc Skolskym rokom 1992-93 boli vyraznym
kvalitativnym skokom vpred (posilnila sa v nich motiva¢na funkcia, boli zaradené mnohé di-
vergentné Glohy, ich obsah bol odl'aheny réznymi zdbavnymi ilohami, prvkami humoru,
hadankami, pesni¢kami), st zatial’ jedinymi uéebnicami, ktoré méZu ucitelia a Ziaci vyuzivat’
Tvorba alternativnych u€ebnic geografie sa unés zatial’ nerozvinula. V existujacich u¢ebniciach
je u€ivo rozdelené na zékladné a rozsirujlice, ktoré nie je povinné. Aj napriek tomu sa opat’
ozyvaji hlasy o pretazenosti Ziakov a priliSnom prehusteni geografickych poznatkov. Streta-
vame sa viak aj s inym extrémom — odmietanim ucebnic a spochybfiovanim ich funkcie vo
vychovno-vzdeldvacom procese (Zat'kova, 1996).

Ak chceme ziakov stimulovat’ k u€eniu sa, mali by sme im pontikat’ moZnosti pracovat
s vychodiskovymi zdrojmi informacii, vediet ich vyhl'adavat, selektovat’, uplatnit’ pri rieSeni
problémovych tloh. Podl'a I. Pychovej (1990) je obmedzenie suverénneho postavenia uéebného
textu jednou z moZnosti realizdcie humanistického pristupu k vychove a vzdelavaniu, pricom
uvadza viacero rieeni. V ramci vyucovania geografie ide najmi o to, aby sa ziak neobmedzil
len na reprodukciu toho, ¢o je v uéebnici, ale aby sam mal dostatok priestoru na vyhl'adavanie
a pracu aj s inymi zdrojmi poznatkov ako je uéebnica (doplnkova literatura, encyklopédie,
slovniky, CD, videonahrévky, internet). Dal§im moZnym riesenim je napr. dramatizacia, ¢i
pretimocenie textu do podoby obrézkov, hédaniek, hlavolamov atd’. Vyznamnym zdrojom pre
rozvoj kognitivnych ale aj afektivnych procesov v edukacii je bezprostredny kontakt s realitou
a vyuZivanie pozorovania, praktickych ¢innosti Ziakov vratane geografickych pokusov (napr.
prostrednictvom vychadzok a exkurzii).

Samostatnost’ a motivaciu Ziakov podporuje aj vydévanie pracovnych zoitov z geografie
(Biosféra, 1992, Nasa Eurdpa, 1997, Zemepisny zosit pre 6.-9 roénik ZS, 1999 a d'alSie). Této
aktivita je viak vyrazne limitované finanénymi prostriedkami. Prinosom v tematickom zame-
rani zoSitov by bol obdobny pracovny zosit ako vysiel v Ceskej republike — Zemepis pre zivot,
v ktorom sa zdéraziiuje pragmatickost’ geografickych poznatkov. St v fiom zdéraznené tie
poznatky, ktoré sii spojené s potrebami Eloveka v dennom Zivote (Kiihnlova, 1995).
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V obsahu geografického u¢iva na zakladnej 8kole sa v zmysle humanizaénych trendov
zvyraznuje problematika globdlnych problémov sveta. Okrem jej parcidlneho za¢lenenia do
obsahu jednotlivych roénikov sa tato téma stala ustrednou v uéive na zaver zakladnej geogra-
fickej edukacie, a to v stvislosti s roz&irenim zakladnej §koly o deviaty ro¢nik. Pri jej prebe-
rani je mozné upriamit’ sa na rozvoj hodnotiaceho myslenia Ziakov a ich hodnotovii orientéciu.
Tieto témy sa Casto stavaji nosnymi témami pri uplatiiovani integrovaného tematického vyu-
¢ovania na zakladnej $kole resp. pri rieSeni geografickych projektov na gymnaziach.

K budovaniu hodnét a vyhranenych Zivotnych postojov méze prispiet’ aj geografia miest-
neho regionu. Jej vyznam je najmé vo formovani aktivneho postoja k veciam verejnym, ale aj
v budovani kvalitného Zivotného $tylu jednotlivca. Geografia sa v tejto problematike uz neu-
zatvara len do ¢iste geografickych poznatkov, ale skiima aj podmienky a pric¢iny istych javov,
ich zmeny v ¢ase a priestore, pricom ich pochopenie nie je mozné bez integracie s inymi dis-
ciplinami. Preto nie je ndhodou, Ze sa vraciame k tradicidm, znovuobjavujeme svoj vzt'ah
k hodnotam, ktoré vytvorili predchadzajuce generacie. Na Slovensku sa objavili projekty za-
kladnych §kdl s rozSirenou regionalnou vychovou, ktoré sa opierajt o isté regionalne tradicie
a Specifika a tie tvorivym spdésobom transformuju do vychovno-vzdelavacieho procesu.

ZAVER

Moznosti humanizacie a humanistického pristupu nie s neobmedzené. Nebolo by dobré,
ak by sme humanizaciu pochopili ako vieliek na problémy, s ktorymi sa Skolstvo (aj vyucova-
nie geografie) v si¢asnosti stretava. A hoci sme sa v prispevku zamerali skor na obsah vzde-
lavania, limitujicim faktorom GspeSnosti humanizécie je Groven myslenia a zmena tradiénych
postojov u€itel'ov. Medzindrodna charta geografickej edukacie povysuje ucitel'ov na ,,najhod-
notnejsi zdroj pri vychove a vzdelavani* a zdoraziuje fakt, Ze okrem kvalifikacie v odbore
geografia musia byt kompetentni aj v geografickej edukacii. Ak teda hovorime o humanizécii
Skolstva musime sa zamySsl'at’ aj nad potrebou humanizéacie vysokoskolskej pripravy uéitel'ov
pre geograficku edukéciu. Uz v ramci tejto pripravy by mali byt’ $tudenti vedeni k samostatnosti
a kreativite, comu by mal zodpovedat’ aj flexibilnejsi systém $tudia (kreditny systém, vacsia
vol'nost’ vo vybere Studijnych disciplin, moZnost’ $tidia v zahraniéi) a posilnenie psychologicko-
pedagogickej a didaktickej pripravy v rovine teoretickej aj praktickej. Nezabudajme na silu
skiisenosti a osobného prikladu. Ak sa nAm podari do vysokoskolskej pripravy vniest’ ¢o naj-
viac myslienok, stratégii a postojov z humanistického pristupu, aj 3ance na presadzovanie
humanisticky orientovanej edukdcie geografie na zakladnych a strednych Skolach budi vié-
Sie.
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HUMANIZATION AND GEOGRAPHIC EDUCATION
Alena MADZIKOVA

Summary

Socio-political changes in former East European countries at the turn of the 1980's and
1990’s were a turning point in the development of education in these countries including Slo-
vakia. Influenced by its confrontation with the democratic and humanistically oriented systems
of education in the Western countries, the old and still valid principles corresponding to the
socio-political dogmas of previous period (uniformity, theory of the unified school, centraliza-
tion, directiveness) started to be significantly transformed.

According to L. Turek (1997) criticism of the so-called traditional teaching focuses on the
criticism of its transmissiveness (giving the knowledge in a ready-made, whole, final form). The
main teaching methods in the past were information, reception and reproduction methods —
explanation, exposition, lecture, demonstration, or excercise and solving the tasks respective-
ly. The subject matter of teaching was heavily overloaded which required memorizing and
mechanical reproduction of knowledge. This has led, on the one hand, to a one-sided develop-
ment of the memorizing skills, on the other one it has suppressed the development of other
qualities of pupil’s personality. Such a system of education encouraging pasivity and repro-
ductivity, as well as the education of the so-called ,,average student”, has become unacceptab-
le in a new social atmosphere.

The introduction of the humanizing tendencies into Slovak education is an expression of a
certain crisis of our educational system. This system of education after the years of its socia-
list orientation and several reforms has had to cope with such current tendencies in education
in the world which emphasize the personality development and which encourage the applica-
tion of the humanist principles in this process. Many of these tendencies, however, are not
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entirely new in our system of education and pedagogics. They were applied especially in the
inter-war period when the ideas drawing in pedocentrism as well as several reform school were
initiated in or country. Many educators and teachers have dealt with the issue of humanization
in education (M. Zelina, 1993, 1994, I. Pychova, 1990, 8. Svec, 1991, 1993, E. Walterova, 1993,
B. Kosova, 1995 ...). Some definitions of humanization, humanist approach are provided.

Since humanization is a diverse and complex process, it includes all its aspects (aims, con-
tent, organization and methods of teaching, teacher — pupil relationship). In this paper [ will
focus only on one of the above issues — on the humanization of the content of education and
changes which have manifested themselves in the content of geographic education.

The use and penetration of scientific elements into our system of education. especially sin-
ce a new model of the system of education was introduced in 1976, have been the most criti-
cized issues in the contemporary content of education (L. Held, B. Pupala, 1993). Geography
at the basic and secondary schools, for example, have widely used the terms and notions of the
science of geography, and especially at the beginning of geographic education (5* grade of the
basic schools) its content was full of professional terms. This was a burden even for the most
talented pupils and it has demotivated the less talented students. E. Walterova has appropria-
tely characterized such a trend arguing that the curricula corresponding to and using the sys-
tem of sciences can be compared to a 100 year old train with a steam locomotive which we make
to operate on an electrified railway lines to unspecified station. Such a train, according to
Walterova, gets a new freight on each new stop for which there is no room in old cars and which,
in many cases, is not compatible with an old freight (E. Walterova, 1991, p. 331). Such a con-
tent is too abstract, unattractive, and sterile from the emotional andvalue system points of view.
The knowledge is scattered, synthesis and understanding of the whole fail. According to B.
Kosova (1995), some of the following aspects should be emphasized to improve the situation:
a) reduction of the content of teaching, suppression of the encyclopedic and verbal character

of teaching, overloading and scattering of knowledge —attempts to stipulate the obligatory

teaching contents (educational standards proposal) and the so-called optional teaching
contents which would develope and stimulate pupil’s interests and their further professio-
nal orientation

b) to respect the natural development of children — to use children’s experience at teaching

¢) meaningfullnes of the contents of teaching — the teaching contents” compatibility with
children’s everyday life

d) ashift from theoretical to practical teaching—reduction of knowledge requiring hard use
of memory, introduction of the activity learning, development of creativity, development of

a child’s skills and attitudes to him/herself, other people and the world

In the following part of this paper I will focus on some of the above aspects of humaniza-
tion in connection with the process of humanization in geography.

The participants of the international conference on the pespectives of education which was
held at PreSov, Slovakia, in 1998, agreed that humanization cannot be applied properly when
centrally given and overloaded teaching content and curricula exist. They cannot stimulate
development of thinking, creativity, student’s skills and interests. That is why it is necessary to
create a space for alternative teaching content and curricula. The changes in attitudes to teaching
plans and curricula has started since the early 1990’s. But the application of these changes into
practise is very slow. It is also connected with the proposals and verification of the educatio-
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nal standards from particular subjects. The work on standards in geography began between
1991-1992. The standards for geography at the basic schools were made in the school year of
1994-1995, and the standards for four-year Secondary Grammar Schools (gymnézium) were
made two years later. The standards started to be verified in practise, although this process has
not been finished yet. Currently the curricula do not prescribe, but only recommendeither basic
subject matter of teaching or the number of lessons for each particular thematic blocks.

Still, in many schools the range of geographic knowledge is understood to be this found in
the text-books. Despite the fact that new geography text-books for both basic and secondary
schools having been published since 1992-93 school year have meant a significant progress (the
motivation function was more emphasized, many divergent tasks were included, their content
was made more stimulating because of inclusion of various forms of games, humour, riddles,
songs), they are still the only text-books to be used by both students and teachers. In these text-
books there are too many topics which are not manageable during the school year. That is also
why the voices criticizing student’s overload and inadequate amount of the geographic knowled-
ge have been raised. There are also the extreme viewssupporting the rejection of text-books at
all and expressingdoubts about their positive function in the educational process (M. Zatkova,
1996).

If we want to stimulate pupils to learn, we should offer them the opportunities to work with
basic information sources, to teach them how to find, select, and apply it at solution of the
problem-solving based tasks. According to I. Pychova (1990) reduction of the autonomous
status of the teaching text represents one of possible ways of application of humanistic appro-
ach to education. I. Pychova also suggests several ways how to change such a situation. One of
the main goals at geography teaching is to avoid pupil’s reproduction of the text-book content
and enable him to look up for different sources of knowledge (secondary literature, encyclo-
pedia, dictionaries, CDs, video-tapes, internet). Another possibility is dramatization of the text,
its visualization through pictures, riddles, puzzles, etc. A direct contact with reality as well as
observation, practical activities of pupils including geographical experiments (field works and
excursions) represent veryimportant sources for the development of cognitive processes.

The publication of the geography workbook also stimulate student’s motivation and inde-
pendence (Biosféra, 1992, Nasa Europa, 1997, and some others). Such activities are conside-
rably limited because of the lack of financial resources. Concerning the thematic aspects, such
workbook one published in the Czech Republic entitled Zemépis pro zivot (Geography for Life)
would be a welcome resource. In this workbook the pragmatic aspects of geographic knowledge
are emphasized. The knowledge which is directly associated with the human needs in every-
day life are emphasized in this book (H. Kiihnlova, 1995).

As part of a humanization trends, geographic content of geography teaching at the basic
schools emphasize the global problems of mankind. In connection with the extention of the
compulsory school education to the ninth grade, such theme has become central in the last years
of geographical education at the basic schools. During its teaching it is possible to develop
pupils’ evaluative thinking and their value system orientation. These themes have often beco-
me central for application of the integrative thematic teaching at the basic schools, or at resol-
ving of the geographic projects at the secondary grammar schools.

Geography of the local region can significantly contribute to create life attitudes and de-
velopment of the students’ value system. Its importance can especially be seen in the formation
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of students’ active approach to the public affairs as well as in creation of the quality life style
of an individual. Geography does not use only the geographic knowledge, but also conducts
research in the nature of some phenomena, their changes in time and space. The understanding
of such phenomena is not possible without integration of geography with other fields of study.
That is why we return to searching for traditions, to reconsideration of our attitudes to the
hierarchy of values which have been formed by the previous generations. Some basic schools
in Slovakia have proposed pojects to introduce regional studies which would study regional
traditions and their specific features and which would be a part of the educational process.

The possibilities of humanist approach are not unlimited. It would not be good if humani-
zation was understood as all-curing medicine for the problems our system of education (inclu-
ding teaching of geography) must cope with currently. Although I have rather focused on the
content of education. I think the quality of thinking and the change in traditional attitudes of
teachers are still limited factors for the success of humanization.

Poznamka: Prispevok je siicastou rieSenia inStitucionalneho projektu , Humanistické
pristupy v geografickej edukacii na zakladnej skole"
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